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How can professional development truly achieve its goal of enhancing the 
experience and effectiveness of teachers? There is no silver bullet, to be sure, but 
one solution can be to create a more customized approach when trying to answer 
the research question: how can we educate and collaborate with content teachers 
to support multilingual learners in a 21st century model of instruction? 
This course is structured in an online platform called Schoologyä, which 
is used by many schools in the U.S. and internationally as their learning platform. 
The purpose of using this platform is twofold: it allows for asynchronous 
participation, and it allows teachers to guide their own learning, spending more 
time where they believe they need it, and skimming areas in which they already 
have expertise. In this way, the course avoids redundancy in educator learning and 
remains relevant for participants.  
The course contains three main core modules, and two supplementary 
modules. Modules one and two take participants though the topics of language 
and power, and effective pedagogy for multilingual learners. The third module 
focuses on collaboration, and contains tools for collaboration that will be 
immediately useful for teachers engaged in a collaborative teaching model. The 
two supplementary modules (“Build a Sandcastle” and “Hop in the Submarine”) 
are there for teachers who either need more background on the purpose and 






into the needs to multilingual learners and want to go even deeper into the 

























Schoology Course: Collaboration for Multilingual Learners 
This course has three modules, plus two supplementary modules, as you can see 





Participants move through the course consecutively, starting at the top. The 
navigation buttons at the top of each window move them through each element and 










Module one takes participants through a series of exercises and articles that have them 
explore language and identity in ways that they may not have previously thought of. It 
ties in with chapter 2 of the associated capstone paper, subtopic “International Schools, 







Starting with the “Dip a Toe” folder, participants read a PDF which explains the 
module, the learning targets for the module, and gives them main points to think about as 








Learning Target: Learners will be able to analyze their own beliefs about multilingual 
learners and language and discuss ways that identity, beliefs, biases, and language norms 
influence their presence in the classroom. 
Questions to think about: 
• As a teacher and English speaker, how does this information affect my view of 
English as a lingua franca? 
• Overall, is having a lingua franca beneficial to the world, even if the means of its 
popularity are problematic? 
• Or, has English become a "lingua frankensteinia," as Phillipson calls it?  
• If so, how might that affect your teaching practice and how you approach 
language learners in your classroom? 








Once they’ve read the article, they go to a PadletÔ, where they add a pin to the 
place they consider to be their home. On this pin, they can add their thoughts about the 
article, their linguistic experience in the world, and how this shapes their teaching. 
 
 
Next is the folder called “Go for a Swim.” This is the heart of each module, where 
participants gain the knowledge and understanding to most effectively teach multilingual 






The section starts with a link to the website Facing History and Ourselves, where 
participants are directed to a tool they are encouraged to use themselves, and to take into 
their classroom—what the website calls an Identity Chart. It gets one thinking about their 








Next is a video from Jim Cummins about language and identity, followed by 3 
articles. The first article is the section on power dynamics in international schools from 
my own paper, followed by an article on globalization and language by David Bock, and 














This concludes the Go for a Swim section. It is followed by the Deep Dive 
section, where participants can pick and choose the areas about which they would like to 
learn more: Language and Identity; International Schools; or Bilingualism. 
 
 
Following the Deep Dive, there is a PadletÔ discussion where participants can 
share learnings and insights from their Deep Dive. 
Finally, module one concludes with what is called “Reflecting Pool”. Participants 
are asked to reflect on: 
• language as a locus for identity and power 
• teacher identities in the classroom 
• the international school system- origins and possible futures 






Participants are also encouraged to respond to at least two other posts, creating a true 
interactive discussion. 
Module Two 
Module two, called “Teaching Multilingual Learners: Beyond Sink or Swim”, focuses on 
the three main instructional models which were highlighted in the capstone paper: 
CALLA, the Prism Model, and Creative Reading. The module begins with an 
explanatory page and the learning targets for the module: 
• participants will be able to articulate the specific needs of language learners 
• participants will be able to identify strategies that are effective in teaching 
language learners 
 Module Two’s “Dip a Toe” section contains an empathy exercise where 
participants are given an article in Mandarin and are asked to figure out what the article is 
about. Then, they are given the same article, but with the accompanying pictures. Finally, 
they are given the article in English. After this exercise, they are invited to discuss their 
experience. How did it feel? What strategies did they use? Were they tempted to go 
straight to a translation application? Were pictures alone enough to help them to 



















The next section of the module, “Go for a Swim,” consists of articles on the three models 







Once they have read all of the articles, they move on to the Deep Dive. The Deep Dive is 
a hands-on practice in using one of the three models they read about. They are given the 
following instructions:  
Choose one of the models and apply it to a unit or selection of lessons that you 
have taught in the past. Once you've modified your unit/lessons, share in the discussion 
your thoughts on the following questions: 
1) Which model did you choose: Critical Reading, CALLA, or Prism? 
2) How did this model change or enhance your existing unit/lessons? 
3) What revelations did you have about the needs of multilingual learners and how they 
can succeed in your classroom? 
4) What questions/concerns/insights do you have about the model you chose? 
 







How could you envision implementing these strategies into your classroom? What might 
CALLA look like in a math class, for example? A Fine Arts class? A P.E. class? 
How does your understanding of language, identity, and power mesh with these 
approaches? Does it conflict? 
If you've used CALLA, the Prism model, or Critical Reading in your classroom in the 
past, share your experience. What went well? What would you change?
 
Module Three 
 The last module is in some ways the most important. It is where educators access 
useful tools for collaboration and learn both the why and the how of collaborating with an 
EAL teacher. The learning targets for this module are: 







• Learners will be able to identify different models of collaboration in both 
planning and co-teaching in the classroom 
The Dip a Toe section contains a podcast with Andrea Honigsfeld, a leader in the field of 
teacher collaboration. The podcast sets the stage for thinking about the challenges and 
benefits of collaboration.  
 
 
The Go for a Swim section contains three subsections: Power Dynamics in the 









Each subsection contains several articles and a webinar from Honigsfeld and 
Dove. In the toolkit, there is a document which outlines the roles and responsibilities of 







This list comes from Honigsfeld and Dove, and can be modified by a co-teaching 
team to fit their own situation and circumstances.  







Finally, there are the models of co-teaching, which WIDA shared in partnership 
with Andrea Honigsfeld:  
 
Lastly, there is the Deep Dive. In this Deep Dive, participants take the same unit 
that they modified in Module Two, and they then add the co-teaching model that best fits 
the lessons in the unit. They are then tasked with the following:  
Share a Google Doc in this discussion that has, at minimum, each lesson's 
learning targets, a description of the lesson, and the model of collaboration that you plan 
to use. 
Comment in your discussion post about the following: 
1) Why did you choose the particular model of collaboration over others? 






3) What potential pitfalls of conflicts do you foresee, and how can you plan ahead to 
avoid or mitigate them? 
 
 
The course ends with a final Reflecting Pool discussion. Participants are encouraged to 
share final take-aways and thoughts, questions, doubts, insights. 
Supplementary Modules 
These modules were added in order to both scaffold and extend the learning of the 
main course. Not all educators are familiar with WIDA, so “Build a Sandcastle” gives 
some background about this organization and the many tools and assessments that it 
provides for EAL teachers. It includes several resoures from WIDA, including a video, 








To extend the learning for those who are ready for more, there is “Hop in the 
Submarine”, which has several articles on the emerging practice of translanguaging. This 
is also a space where future research can be added, making this course ever-changing and 
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